
CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

This chapter presents some theories from the research variables that are going to apply to 

do the research. It shows theories and explanations on cognitive resilience, metacognitive 

reading awareness and reading comprehension skill. 

A. Reading Comprehension Skill 

Reading comprehension skill refers to the practice of obtaining as much information as 

possible from a written text in as little time as possible. It is one of the most important skills that 

needed to be mastery by students. Moreover, this section discusses the definition of reading 

comprehension skill, the importance of reading comprehension skill, and the assessment for 

reading comprehension. 

1. The Definition of Reading Comprehension Skill 

Reading is the means by which a writer and a reader communicate. When readers read a 

writer's written content, whether it's in the form of symbols, letters, graphs, or sentences, it's an 

indirect contact between the reader and the writer. Readers attempt to deduce meaning from what 

they have read. Reading may appear to be a very unique skill and play an important role in 

science development and it is also as a means of communication. Reading can also said to be a 

very unique skill because not all people, even though they have got a reading skill, are able to 

develop it to be a tool to empower themselves or even to make the reading becomes a habit for 

them
1
. 

Meanwhile, comprehension is a process in which readers make meaning by interacting 

with a text through the combination of prior knowledge and previous experience, information in 

the text, and the views of readers related to the text
2
. In line, reading comprehension is a complex 

interaction among automatic and strategic cognitive processes that enables the reader to create a 

mental representation of the text. Moreover, reading comprehension needs the successful 
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expansion and arrangement of a lot of lower and higher-level processes and skills
3
. According to 

Kabilan, reading is a process that is dynamic, cognitive, and participatory. Reading is more than 

just deciphering codes in textual form; it is also a process of constructing meaning. It is a simple 

activity for humans, but it gets more difficult when the meaning of a text, symbol, or image is 

ambiguous. As a result, the capacity to understand a code is required. Reading comprehension is 

the process of gaining a general knowledge of what is being described in a text
4
. 

On the other hand, there are six levels of comprehension, from the lowest to the highest, 

they are knowledge, comprehension, application, analyse, synthesize, and evaluate
5
. The three 

lowest level; knowledge, comprehension and application; are examples of rote learning, which is 

defined as learning without putting much thought into it. The other three; analyse, synthesize, 

and evaluate; are all part of meaningful learning, which entails identifying a link between new 

knowledge and information previously stored in long-term memory. Long-term memory is a 

collection of products that serve as both procedural and declarative knowledge warehouses. This 

knowledge encompasses orthography, phonology, syntax, and semantics of the language, as well 

as schemas for certain themes and discourse kinds, in the case of reading. If a new production is 

made to encode a new knowledge structure, it is stored in long-term memory. 

2. The Importance of Reading Comprehension Skill 

A reading comprehension strategy is a cognitive or behavioral action that is enacted 

under particular contextual conditions, with the goal of improving some aspect of 

comprehension. Moreover, reading comprehension strategies is procedures that encourage the 

students to use prior knowledge, experiences, careful thought, and evaluation to help them decide 

how to practically apply what they know to all reading situations. According to Wibisono, it is 

important to understand that to improve students’ reading comprehension, teachers should take 

into consideration students’ skill level, group, dynamic, age, gender, cultural background, as well 
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as the type of the text they deal with to determine the approach to take. Moreover, reading is one 

of the most important activities for the students to enrich their ability and knowledge
6
. 

The importance of reading can be seen from reading is a social practice that is important 

for communication, for participating in life outside of one’s immediate circle and for 

understanding the world. There are two primary reasons for reading are to share what you learn 

with friends and family members and to meet others’ expectations and fit into a group
7
. Reading 

enhances enthusiasm and the development of self-confidence. Nowadays literacy without mental 

enthusiasm is having no meaning
8
. The significant point for an individual is being a literate who 

is conscious and functional based on critical reading. Critical reading and thinking are 

conditioned to intellectual development. It is seen that reading activating critical thinking is an 

activity that will be lifelong used by an individual
9
. 

3. The Assessment for Reading Comprehension 

Assessment tools provide a wide range of methods for assessing whether students can 

execute or master a task. Multiple-choice, written and oral recall, cloze, summary, sentence 

completion, short-answer, open-ended-question, true/false, matching activity, checklist, ordering, 

and fill-in-the-blank exams are some typical reading assessment measures. Moreover, Cheng, 

Roger and Hu (2004) mention two categories of methods in assessing reading, as follow: 

a. The Teacher-Made Method 

The types in this assessment method are multiple choice, short answer, cloze test, and 

observation
10

. 

1) Multiple choice 

Multiple-choice questions are defined as "a stem and a number of choices (typically 

four) from which the test-taker must choose the correct option." Because the assignment is 

familiar to participants and straightforward for researchers to rate, this kind is a typical way of 

testing learners' reading comprehension. Furthermore, multiple-choice test items are popular 
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because they allow testers to "manage the range of probable responses" by allowing them to 

regulate test-takers' mental processes when answering. Even though creating a multiple-choice 

exam takes effort, marking and evaluating it is simple. 

2) Short answer 

For assessing reading comprehension, short-answer examinations are particularly 

beneficial. It may also be viewed as a "semi-objective multiple choice alternative." Test takers 

are expected to react to a question by drawing conclusions from the text rather of just answering 

"yes" or "no." Before answering the question, the test-takers may be expected to infer meaning 

from the text. 

3) Cloze test 

Cloze tests are commonly used in language evaluation, especially for assessing reading 

abilities in language examinations, both in the classroom and on standardized tests. Furthermore, 

cloze tests have been proven to be the most accurate predictor of reading ability. Cloze tests are 

seen to be more efficient and trustworthy than reading comprehension exams that employ open-

ended questions or short responses since they are easy to evaluate and do not rely on extensive 

written replies, as many reading comprehension tests do. 

Cloze tests are used to assess readability and comprehension in students. The cloze 

process is frequently used to test readers' reading strategies or to help learners establish their own 

reading strategies. Cloze forces readers to be more conscious of the meaning by removing certain 

words, and it encourages them to apply reading skills such as scanning and seeking, which are 

typically overlooked in second language reading. 

4) Observation  

The most prevalent type of classroom-based reading evaluation is observation. 

Observation may be done in a variety of ways. One method is to keep track of which reading 

behaviors are seen using an observation checklist. Keeping anecdotal records is another option. 

Anecdotal recordings provide information regarding pupils' reading comprehension as well as 

the time, date, and names of individuals engaged. 

b. The Student-Conducted Method 



The student-conducted method is the method that the students select and direct their 

own learning activities in doing reading assessment. The types in this assessment include some 

technique such as summarizing, free recall test and retelling
11

. 

1) Summarizing 

Summarizing is a type of academic literacy work that necessitates the use of both 

reading and writing skills. Writing a summary is usually thought of as a reading comprehension 

technique. Students may get quite adept at extracting the important events from the text while 

actively utilising some of the significant terms they discover within it by creating a summary. 

Furthermore, requiring pupils to write a summary after reading can be used to correctly assess 

their reading abilities. 

2) Free recall test 

Students are supposed to read the material and then write down all they can remember 

from it in a free recall test. This method is thought to offer a picture of the learner's progress. 

3) Retelling 

Retelling is a type of post-reading or post-listening recollection in which readers or 

listeners verbally or in writing convey what they remember. As a result, retelling is one of the 

post-reading exercises. The value of post-reading exercises cannot be overstated, because they 

contain at least three reading principles: students must be engaged with what they are reading, 

students should be encouraged to respond to the text's content, and students should be fully used 

while reading texts. In a nutshell, the fundamental benefit of employing post-reading activities is 

diversity, which leads to activities that are positive, creative, original, successful, and enjoyable.  

B. Cognitive Resilience 

Cognitive resilience means the ability to respond in a healthy and productive manner 

when confronted with stressful situations. It is one of the most important aspects of gaining 

subjective well-being. Moreover, this section discusses the definition of cognitive, the definition 

of cognitive resilience, and the dimension of cognitive resilience. 

1. The Definition of Cognitive 

The mental action or process of learning information and understanding through 

thinking, experience, and the senses is known as cognition. The term cognitive is well-known on 
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psychology and education aspect. Cognitive education is an educational strategy based on 

cognitive science studies (mind and brain sciences) and centred on the acquisition, development, 

and application of cognitive processes to achieve qualified learning. Cognitive education also 

refers to a broad area that encompasses a wide range of strategies, from laboratory experimental 

procedures to qualitative methods
12

. Because the discipline is so broad, researchers frequently 

combine approaches from psychology, neurology, linguistics, artificial intelligence, and 

philosophy to conduct research. Moreover, cognitive education is a multidisciplinary area with a 

cognitive science background that has its own set of concepts, principles, history, and 

approach
13

. 

2. The  Definition of Cognitive Resilience 

The term resilience is a reference framework for describing the positive aspects and 

mechanisms in an individual, group, material, or system that allow them to hold up, cope, 

recover, and emerge strengthened when confronted with a destabilizing and disruptive situation 

that threatens their integrity and stability
14

. The phenomenon resilience refers to the same idea 

regardless of the discipline in which it is examined, the definition used, or the researcher's 

technique. Resilience may be described as a notion that represents an individual's ability to 

overcome and adapt to adversity, implying that one's ability to overcome and adapt to adversity 

may decide one's success or failure in life. Academic resilience is extremely important for 

pupils
15

. Furthermore, by preserving optimism, aligning oneself with goals, and possessing 

problem-solving abilities, students with academic resilience may turn a hard setting into a source 

of inspiration. 

Moreover, cognitive resilience refers to the capacity to overcome the negative effects of 

setbacks and stress on cognitive function or performance
16

. The ability to withstand unfavourable 

effects or stress on cognitive performance is known as cognitive resilience. Of equal importance, 

cognitive resilience has some characteristic. A general positive cognitive assessment of the 
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environment, the cognitive capacity to effectively deal with stress, and the competence and self-

efficacy to use coping methods are all associated characteristics of the cognitive resilience. 

Cognitive performance typically declines as stress levels rise. 

 

 

3. The  Dimension of Cognitive Resilience 

Cognitive resilience is a crucial aspect of people's capacity to solve the negative effects 

of setbacks and associated stress on cognitive function or performance. There are five aspects 

that are going to be discussed, such as optimism about the future, life-goal tracking, satisfaction 

with productivity and effectiveness, and living according to core values. 

a. Optimism about the future 

Optimism is described as a general anticipation of pleasant events in the future rather 

than bad ones. In some programs, optimism is an optimistic vision of individual happiness in 

accomplishing future goals. Optimism is the inclination to expect the best and to perceive things 

in a positive light
17

. People who are optimistic expect something good to happen to them. 

Optimism encompasses two concepts: the desire to hope and the belief that people have the 

finest existence on the planet. Optimism is a tendency that is considered to be lucrative in the 

future, has favorable effects on circumstances, and devotes time to actively dealing with and 

overcoming stress
18

. Adolescents are intimately associated with optimism because it is linked to 

drive and generosity in confronting and addressing difficulties
19

. 

b. Life-goal tracking 

Individuals frequently want to preserve a sense of control, anticipating that everything 

will go according to their plans
20

. Expectations and reality, on the other hand, are constantly at 

odds. Hardships may demotivate people and make them feel unsatisfied with their lives under 
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certain conditions. Goals for achievement may generate inspiration and mental energy, which 

can help a person overcome challenges and barriers in life
21

. As a result, persons who create 

personal success objectives are less impacted by bad events that might reduce life happiness. 

Self-imposed pressures or external pressures, such as pleasing others or complying with 

expectations, both of which have an externally seen locus of causality, are the sources of 

controlled motivation. Autonomous motivation, on the other hand, is derived from one's own 

self, resulting in an internally seen center of causality
22

. Setting high success objectives often 

reflects one's own ideals; as a result, it is internally motivated and generates self-motivation
23

. 

Importantly, research based on self-determination theory suggests that autonomous motivation is 

beneficial to happiness
24

. 

c. Satisfaction with productivity and effectiveness 

Satisfaction, according to discrepancy models, is the outcome of satisfied, or 

occasionally unmet, expectations. The gap between what a student expects from a school and 

what he or she really obtains (such as classes, facilities, progression possibilities, and so on) is 

known as met expectations. When expectations are met or surpassed, satisfaction is high; when 

they are not, satisfaction is low
25

. Students that utilize this technique will typically use attitude or 

opinion polls to assess their accomplishment expectations and how well they are being met or 

not. 

 

d. Living according to core values 

With both conceptual foundations and actual activity at schools, values are at the core of 

education. For example, children may come across artwork or mottos on the school walls that 
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convey explicit and implicit meanings. Furthermore, students frequently copy their professors 

since they regard them as role models, particularly in elementary school
26

. As a result, instructors 

have an impact on the development of students' values, as well as their cognitive and 

psychological growth. In light of this, they are regarded as one of the most important factors of 

society's future. 

C. Metacognitive Reading Awareness 

Metacognitive reading awareness is the process of identifying the necessary skills for 

processing a text, grasping it, and employing appropriate ways as needed. The detail can be split 

into the definition of metacognitive and the definition of metacognitive reading awareness. 

1. The Definition of Metacognitive  

Jhon Flavel, an American psychologist, was the first to pioneer the term 

"metacognition" in 1978. The ability to influence the cognitive process is referred to as 

metacognition
27

. The term metacognitive refers to the individuals can share knowledge about 

cognitive states and capacities while also expanding the construct to incorporate emotive and 

motivational features of thinking. It focuses on individual cognition performance knowledge and 

individual beliefs
28

. In line with that, metacognitive is also defined as an individual's 

understanding and ability of cognition and self-control, as well as the self-monitoring mechanism 

of learning processes and activities and the regulation of knowledge
29

. 

Moreover, metacognitive helps people in enabling their thinking to construct a specific 

problem-solving approach and then retrieve the same method in a different learning or problem-

solving situation
30

. Metacognitive skills are defined as a multidimensional collection of general 

talents. These abilities are empirically distinct from general intelligence, which can compensate 

for a lack of general intelligence and topic expertise while addressing problems. According to 
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Alexander, Schallert & Hare (1991) on Anjomshoaa’s research (2012), metacognitive knowledge 

means “knowledge about knowledge” or “thinking about thinking”
31

.  

2. The Definition of Metacognitive Reading Awareness 

The process of recognizing the essential techniques to process a text, being able to grasp 

it, and using suitable methods as needed is referred to as metacognitive reading awareness. 

Brown (1980) developed the notion of metacognition in the reading area by proposing that a 

successful reading process requires strategic knowledge and action on the part of the readers
32

. 

When it comes to reading, metacognition relates to how one activates one's reading approach. 

Metacognition plays a part in deciding on a reading strategy, which refers to one's knowledge of 

the need to think and learn about how to cope with text comprehension. A reader who has a high 

level of metacognition about their reading technique evolves into an active and responsive 

reader
33

. 

Metacognitive reading strategy are divided into five primary components: (1) preparing 

and planning for effective reading; (2) deciding when to use a particular reading strategy; (3) 

knowing how to monitor reading strategy use; (4) learning how to orchestrate various reading 

strategies; and (5) evaluating reading strategy use Metacognition does not exist in isolation from 

the other five parts. The most appropriate portrayal with the others could be the mixing of all five 

into a kaleidoscope vision. Metacognition is not a step-by-step procedure that starts with 

planning and ends with evaluation. During a learning task, you can employ more than one 

metacognitive activity at once
34

. 

3. The Dimension of Metacognitive Reading Awareness 

Metacognition is a crucial aspect of people's thinking when it comes to solving 

problems and regulating the learning process. There are five factors affecting metacognitive 
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strategy namely planning and evaluation, person knowledge, mental translation, directed 

attention, and problem-solving
35

. 

e. Planning and evaluation 

The readers' tactics for preparing themselves for reading, as well as evaluating and 

measuring the results of their efforts in the learning process, are reflected in planning and 

evaluation. 

f. Person knowledge 

Person knowledge refers to a learner's broad understanding of the troublesome reading 

sequence as well as their reading self-efficacy. 

g. Mental translation 

This mental translation refers to the online mental translation approach used by 

students. 

h. Directed attention 

Learners who use directed attention have a method that helps them concentrate and stay 

focused on the work at hand. 

i. Problem-solving 

Readers employ problem-solving skills to become involved and overcome difficulties in 

order to keep an eye on reasoned decisions or inferences. 

D. Previous Study 

In conducting this current research, the researcher has several previous studies that are 

used as example and foundation of the research. 

The first previous study is Maryam, Ihrom, and Nurlaelawati that has goal was to see if 

there was a link between metacognitive reading strategies and comprehension
36

. Its purpose was 

to explore if metacognitive reading methods and comprehension were linked. The study's sample 

consisted of thirty first-year university students. According to the data, there was a clear 

beneficial correlation between metacognitive reading approaches and reading comprehension. 
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Metacognitive reading strategy awareness is associated with a high degree of reading 

comprehension in students. 

The next is conducted by Anjomshoaa and Golestan
37

. The data analysis revealed a 

positive relationship between metacognitive reading strategy awareness and reading 

comprehension. The positive correlation demonstrated that if your metacognitive reading 

approach is robust, so will your reading comprehension. The findings of this study revealed that 

students should be aware of their reading strategy awareness since it can predict reading 

comprehension outcomes. In addition, the instructor should educate students how to employ 

reading methods to assist them increase their comprehension. 

Meanwhile, the third previous study is conducted by Stephanie, Chelsea and Fumiko
38

. The 

findings implied that, while some children have etiological risk factors for reading disability 

(RD), cognitive and socio-emotional protective factors may, through a variety of techniques and 

processes, diminish the severity of RD symptoms and individual outcomes. Although there is no 

empirical evidence, these protective features that lead to cognitive and socio-emotional resilience 

should impact reading results in a reciprocal manner, and jointly contribute to an individual's 

ability to adapt to adversity. 
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