CHAPTER1
INTRODUCTION

This chapter introduces the study. It includes the research background,
research questions, research objectives, research scope and limitations, research

significance, and the definition of key terms.

A. Research Background

In the face of technological advancements, such as artificial intelligence,
reflection remains a uniquely human trait that is absent in current Al systems.
These systems lack the ability to engage with the ambiguity and social contexts
that humans navigate through reflection. Reflection is not only a characteristic
that distinguishes humans from machines but also a critical skill for personal
development and effective decision-making.! For education, reflection is a
multifaceted approach that enhances both teaching and learning experiences by
allowing educators and learners to engage deeply with their personal and
professional narratives. It enables educators and learners to critically examine
their experiences, reassess established practices, envision more effective ways
of teaching and learning, and provide a more nuanced lens into the emotional
aspects of education.” In the context of English language education, reflection
becomes particularly valuable when navigating complex pedagogical shifts,
such as the adoption of the genre-based approach (GBA) in writing instruction.
As a method that foregrounds the social purposes and structures of texts,
GBA challenges traditional, product-focused teaching models and encourages a
more scaffolded, explicit, and contextual in the way of helping students write
meaningfully and effectively.® In Indonesian curriculum, there is nothing more
of approaches that mostly applied in English subject, unless the GBA which
applies in its three (Kurikulum Berbasis Kompetensi (KBK) in 2004, Kurikulum
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Tingkat Satuan Pendidikan (KTSP) in 2006, and Kurikulum Merdeka in 2022 to
now on).*

Specifically, in the recent curriculum, Kurikulum Merdeka for primary and
high schools, and Merdeka Belajar Kampus Merdeka for college grades, the use
of GBA in language teaching-learning is considered to be the most appropriate
one.’ In the English Language Education (TBI) Study Program of IAIN Kediri,
GBA has been implemented since the academic year of 2023/2024. This is
because, among other things, GBA is an approach whose processes are believed
to be able to improve students' English language skills related to elemental
genres because it is highly scaffolded, which ultimately leads to the ability to
write and explain their final assignments, that is, their own theses.® GBA itself
consists of some stages; Building Knowledge of the Field (BKOF), Modelling
and Deconstruction of the Text (MDOT), Joint of Construction of the Text
(JCOT), and Independent Construction of the Text (ICOT). With those four
stages, GBA tends to show its existence in improving language knowledge and
ability, including English.’

In Indonesia, GBA has attracted scholars in conducting researches. These

studies are being investigated in all language skills®. It is also studied at all levels
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of education, from primary to university’. It shows that the interest in studying
this topic is attractive enough, even though the studies that cover both the
lecturers’ and the students’ side on this topic need more attention.

In the teaching-learning process itself, the roles of lecturers and students
are important. Students can participate in teaching-learning activities, not only
as learners but also as partners and co-creators. It is possible to get this by having
a collaborative partnership between the two'®. Hence, having lecturer’s and
student’s narratives seem to be an essential part of the issue. Barkhuizen explains
that the concept and practice of language lecturer identities can be constructed
in and through narrative.!' The significance of narrative methods, particularly in
situations where capturing the essence and significance of experiences is
challenging through direct observation.'? Such methods prove most effective
when viewed from the perspectives of those who directly undergo the

experiences.
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Particularly, the tense of doing GBA research in writing skill still becomes
the most popular one'3. However, the preliminary studies are less concerned with
exploring their narratives or future direction in navigating their learning
activities within the approach and more concerned with how this approach is
applied'* or how its effects on students’ achievements'>. Therefore, the need to
do a study about GBA in the idea to highlight it from lecturers’ and students’
narratives is rising.

Indeed, there have been several studies which have conducted in the area
of lecturers’ and students’ perception and knowledge about GBA. A study that
investigated 42 senior high school English lecturers in Indonesia revealed that
38.1% of the lecturers have a deep GBA knowledge while the rest (61.9%) of
the lecturers have a shallow knowledge'®. Other studies which were conducted
on 28 senior high school lecturers in Yogyakarta'” and 2 senior high school
lecturers in Aceh Tengah'® found quite similar findings in which the lecturers
still have low GBA knowledge theoretically and practically even though they
have positive perception towards the implementation of GBA in teaching

English. Not only in-service lecturers who experience problems but also pre-
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service lecturers'®. Those studies give similar suggestion that there must be
further training and supervision for the lecturers regarding GBA application.
Unfortunately, while studies on lecturers’ perspectives toward GBA are quite
enormous, the studies on students’ voices on the implementation of GBA are
less concerned.

Later, the question comes up about their life stories and experiences back
in their days to the first times they experienced GBA in their writing class, the
challenges and solutions they tried to have, and how they reflect on themselves
now as well as the hope they would have for having writing class with GBA.
This research attempts to explore this notion. This study exists to fill a gap in the
practice and perspective of lecturer and students in a state-Islamic higher
education institution, which has narrowed in their narratives. It is carried out by
analyzing and retelling their experiences in implementing GBA in writing class.

Concerning the fact that previous studies focus on the point of view of the
implementation and effect of GBA in writing skill English language learning and
conducted in public schools and if any is more focusing on lecturers’
perspectives, the researcher feels it is essential to fill the gap by finding out in-
depth and making meaning of Islamic college lecturer’s and students’
perspectives through their narratives and life experiences which covers past,
present, and future dimensions. Knowing their narratives can influence the
teaching-learning activity to make an optimal outcome over the implementation
of GBA, specifically in writing class.

B. Research Questions
The following research questions are based on the research background
mentioned above:
1. How did students and the lecturer perceive and experience the initial

implementation of GBA in their writing class?
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2. How were students and the lecturer experiencing the challenges they faced
in the implementation of GBA in their current writing class?
3. How were students and the lecturer overcoming the challenges they faced
while implementing GBA in their current writing class?
4. What do students and the lecturer reflect on about themselves and the future
direction of their English writing teaching and learning with GBA?
C. Research Objectives
The objectives of this study are to ascertain the following based on the
above-stated research questions:
1. The experiences of students and the lecturer in the initial implementation of
GBA in their writing class.
2. The challenges faced by students and the lecturer while implementing GBA
in their current writing class.
3. The solutions they came up with to overcome the challenges they found in
implementing GBA in their writing class
4. The reflections and future directions of students and the lecturer regarding
their English writing development through GBA.
D. Research Scope and Limitations
The scope of this present study focuses on the lecturer’s and students’
narratives about their experiences and reflections towards GBA in their writing
class. It investigates the lecturer’s and students’ past (their readiness in the first
time of applying GBA in their writing class), present (challenges and strategies
to solve obstacles faced in their GBA writing class), and future (reflection,
hope, and wishes related to the future direction in their GBA writing class).
The site of the study is in English Language Education Study Program of State
Islamic Institute (IAIN) of Kediri. This narrative study is also limited to the
third semester students who got the Writing for Academic Purposes course.
E. Research Significance
The significance of this study covers students, lecturers, and future
researchers. For students, the existence of this research can serve as a general

reflection and guidance in preparing their English-speaking learning with a



GBA for the next round. The result of this research can also help lecturers have
a better understanding of how they and the students perceive the teaching-
learning process in English classes with a GBA. Then, it can give lecturers
more insights into how to set up better English writing classes with the
approach in the future. For researchers, this study can be used as a reference to
understand more about the GBA in English writing and conduct further
research on this topic.
F. Definition of Key Terms
1. Narrative
In this study, the narrative is defined as a story that contains signs of
experience and has a sequence, whether in its plot or time, that can be
performed in an oral, written, or visual medium to make meaning or reflect
the story itself.
2. Genre-Based Approach
The genre-based approach which will be investigated in this study is
one of the learning approaches which covers four stages. These are Building
Knowledge of the Field, Modelling and Deconstruction of the Text, Joint
Construction, and Independent Construction.
3. Lecturers’ and Students’ Reflections
In this research, reflection, and stories of the experiences are
intertwined because, when they are combined, they form an activity to
reflect on or make sense of someone’s life experience to have such a
washback of what has been done and how it would be better for the future.
4. Lecturers’ and Students’ Perceptions
In the context of this study, lecturers’ and students’ perceptions refer
to viewpoints, attitudes, or beliefs held by lecturers and students about a

particular aspect of the educational experience.



