
 

CHAPTER iI 

INTRODUCTION 

 

       This ichapter iconsists iof ithe ibackground iof ithe istudy, iresearch iquestions, 

iobjectives iof ithe istudy, ithe ibenefits iof ithe istudy, iscope iand ilimitation iof ithe istudy, 

iand iprevious istudy. 

A. Background iof ithe istudy 

Speaking iis ione iof ithe iproductive iskills iused iin icommunication. iIt iis ioften 

iconsidered idifficult. iSpeaking iis ithe iprocess iof idelivering ian iidea iof isomeone ito 

iothers iorally. iRegarding iEnglish ilearning ias ia iforeign ilanguage i(EFL), iof ithe 

ifour ilanguage iskills, ispeaking itends ito ibe ithe ihardest iskill ito iacquire, 

iparticularly iprovoking ilearners’ ianxiety1. iAccording ito iSpratt, ispeaking iis ia 

iproductive iskill ithat iinvolves iusing ithe iorgan iof ispeech ito iexpress imeaning ito 

iother ipeople. iSpeaking iis ia icommunicative iskill ibetween itwo iactors: ithe ilistener 

iand ithe ispeaker2. iHammer iexplained ithat ispeaking ihappens iwhen itwo ipersons 

iare iengaged iin italking ito ieach iother3. iIt imeans ithat ispeaking iis inot ia iskill ijust 

iproducing iwords, iphrases, iand isentences, ibut ithere imust ibe iat ileast itwo ipersons 

iinvolved iin ithe iprocess. iOne iof ithe ithings ithat imust ibe iconsidered iis 

ipronunciation. iPronunciation iis ia ikey iaspect ithat idetermines ithe isuccess iof 

icommunication. iMispronunciation ican ilead ito imisunderstanding iand imay iresult 

iin imiscommunication4. iChaney isummarizes ithat ispeaking iis ithe iprocess iof 

ibuilding iand isharing imeaning ithrough ithe iuse iof iverbal iand inon-verbal isymbols 

iin ia ivariety iof icontexts5. i 
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Teaching ispeaking iis ia iprocess iof iteaching ihow ito icommunicate iwell. iIt iis 

inot ionly iabout ihow ito imake istudents iunderstand iaspects iof ispeaking ithat ineed iin 

ithe ispeaking iprocess, ibut iteachers ishould ialso iteach ihow ito icommunicate ibased 

ion ithe icontext6. iIt imeans ithat ispeaking ishould isee ithe isituation iand icondition 

ithat ihappened, iand iit iis ibuilt iby inonverbal ilanguage ithat ia ispeaker iuses. 

iRichards iand iRenandya isay ithat isince ilanguage iteaching iaims ito iprovide 

ilearners iwith icommunicative icompetence, iclassroom iactivities iseem ito ibe ian 

iimportant icomponent iof ia ilanguage icourse. iTherefore, ithe iteacher ishould 

iconsider isome iaspects iin idesigning iand iadministering isuch iactivities iwhich ican 

imake ithe istudents ieasier ito ilearn.7 

Teaching ispeaking iis iteaching iabout ispeaking ilearning iwhich iis ia iprocess ito 

ihelp istudents iget iknowledge ifrom ithe ienvironment isystem iand iuseful ito iinform, 

ipersuade ithe iaim, iexpress ithe iidea, icommunicate, iand ias iinteract iwith ia ihuman 

ibeings iin idaily iactivities. iThere iare imany iapproaches iimplemented iin iteaching 

ispeaking ias isecond ilanguage iinstruction. iThe ifirst iis iContent-Based iLanguage 

iTeaching i(CBLT) iaims iat ieliminating ithe iartificial iseparation ibetween ilanguage 

iinstruction iand isubject imatter iclasses iwhich iexist iin imost ieducational isettings8. 

iThe isecond iis iTask-Based iLanguage iTeaching i(TBLT) iwhich iis ia iteaching 

iapproach iemploying itasks ias iits imain ipedagogical itools ito istructure ilanguage 

iteaching, ithe itask-based iapproach iis ithe iclear ienhancement iof icommunication 

ilinguistics iin ithat ithey ihave irelated iprinciples iin iteaching9. iThe ithird iis 

iCognitive-Interactionist iApproach, iThe iCognitive-Interactionist iApproach 

ifocuses ion ithe iinput ithat ilearners ireceive, ithe iinteraction ithey iengage iin, iand ithe 

ioutput ithey iproduce10. iThe ifourth iis iConcept-Based iInstruction i(CBI), iConcept-

Based iInstruction i(CBI) ifocuses ion iproviding iclear, ibrief, isystematic, iand 
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iapplicable iexplanations iof igrammar ithat ihelp ilearners iconstruct ia ifunctional 

iunderstanding iof icomplex igrammatical iconcepts11. i iThe ilast ione iis iProcessing 

iinstruction i(PI), iProcessing iinstruction i(PI) iis ian iapproach ito iteaching ilanguage 

iform ibased ion ilearners' iinput-processing istrategies, iand iit iconsists iof ian iexplicit 

ipart ibased ion ia idefault iinput-processing iproblem iand ian iinductive, iimplicit itask-

based ipart iin ithe iform iof istructured iinput itasks.12. 

Language iis ia icrucial imeans iof icommunication. iIt iallows ius ito ishare iour 

ithoughts, ifeelings, iviews, iand iideas iwith iothers, iand iEnglish iis ithe imost iwidely 

ispoken ilanguage iin ithe iworld. iLearning iEnglish irequires iconsistent ipractice iand 

ipatience13. iMany ipeople iaround ithe iworld ichoose ito istudy iEnglish ias ia isecond 

ilanguage, iand iin isome icountries, iit iis iincluded iin ithe ischool icurriculum iand 

itaught ito ichildren iat ia iyoung iage14. iThere iare itwo imain itheories iof ilanguage 

ilearning: ithe itraditional icognitive ipsycholinguistic itheories iand ithe imore irecent 

isociocultural itheories. iThe ipsycholinguistic iview ifocuses ion ithe iindividual's 

iinternal icognitive iand ipsycholinguistic iprocesses iin ilanguage ilearning, iwhile 

ithe isociocultural iview iplaces iemphasis ion isocial iinteraction iin ilearning15. iThe 

isociocultural itheory iis ia itheory iof ithe idevelopment iof ihigher imental ipractices 

ithat isees isocial iinteraction ias ithe icore iof ithe icommunication iand ilearning 

iprocess. iTeachers iplay ian iactive irole iin iconstructing ithe iteaching ienvironment, 

iand itheir ibeliefs iabout ilanguage ilearning ican ishape ithe iway ithey iteach. 

iHowever, ithe imain ifocus iof iteaching iactivities iis ion ithe ilearners.16. 

According ito ithe iRegulation iof ithe iMinister iof iEducation iand iCulture 

inumber i21 iof i2016 iregarding ithe iEnglish isubject, isenior ihigh ischool istudents iin 

iIndonesia iare iexpected ito ibe iable ito icreate ishort iand isimple ioral iand iwritten 
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itexts, iusing iappropriate itext istructure iand ilanguage ithat iis iaccurate iand 

iacceptable17. iThe igoals iof iEnglish ilearning iin iIndonesia, ias istated iin ithe iAct iof 

iNational iEducation iSystem inumber i20/2003, iare ito: i(1) idevelop icommunicative 

icompetence, iincluding ithe imacro iskills iof ilistening, ispeaking, ireading, iand 

iwriting; i(2) ibuild iand iincrease iself-awareness iof iacquiring iEnglish ias ia iforeign 

ilanguage iand ia imeans iof ilearning iand icommunication; i(3) ibuild iand idevelop ian 

iunderstanding iof ithe iclose irelationship ibetween ilanguage iand iculture iand 

ipromote iintercultural iunderstanding18. 

The ihistory iof iEnglish iteaching iand ilearning iin iIndonesia ihas iinvolved ia 

inumber iof idifferent icurricular iapproaches. iThe ifirst imethod iimplemented iwas 

ithe iGrammar iTranslation iMethod i(GTM), iwhich iaimed ifor istudents ito ibe iable 

ito iunderstand iand itranslate ipassages iin iEnglish. iThis iwas ilater ifollowed iby ithe 

iintroduction iof ian ioral iapproach, iwhich iplaced iemphasis ion ithe idevelopment iof 

ioral iskills i(listening iand ispeaking). iThe inext iapproach, ithe istructural iapproach, 

ifocused ion ilanguage ilearning ias ia iset iof ilearned ibehaviors, iwith ithe irepetition iof 

isounds, iwords, iand iexpressions iplaying ia isignificant irole iin ilanguage 

iproficiency. iThe imost irecent iapproach, ithe icommunicative iapproach, iviews 

ilanguage ias ia imeans iof icommunication ibeyond iits istructure. iIn ithe i2013 

icurriculum, ithe icommunicative ilanguage iteaching iapproach iwas icombined iwith 

ithe isystemic ifunctional ilinguistics i(SFL) iand igenre-based iapproach i(GBA) iin 

iorder ito idevelop istudents' icommunicative icompetence19. iThe igoal iof iEnglish 

istudies iin iIndonesia iis ito ienable istudents ito icommunicate ipolitely iin iboth ioral 

iand iwritten iform ifor ivarious ipurposes. iIn isenior ihigh ischool, iEnglish iis ia 

icompulsory isubject itaught ito istudents iin ithe itwelfth igrade. 

According ito idata ifrom ithe iEnglish iProficiency iIndex iin i2021, iIndonesia 

iranks i80th iout iof i112 icountries iin ithe iworld, ior i14th iout iof i24 iAsian icountries, 

iwith ian iEnglish iproficiency iscore iof i46620. iThis iputs iIndonesia iin ithe i"low 

iproficiency iband" icategory. iIn iorder ito iimprove ithis iranking, iit iis inecessary ifor 
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iteachers, iespecially ithose iteaching ispeaking iskills, ito iwork itogether. iIn isenior 

ihigh ischools iin iIndonesia, ithere iare ifive imajor ibarriers ito iEnglish ispeaking ifor 

istudents: ia ilack iof iknowledge iof ivocabulary, idifficulty iwith igrammar, ifear iof 

inegative ireactions ifrom iothers, ilow ibravery iwhen ispeaking ipublicly iin iEnglish, 

iand ianxiety iwhen ispeaking iEnglish21. iThese idata ihighlight ithe ineed ifor iteachers 

ito iincrease itheir icapacity iand iability ito ideal iwith ithese iproblems, iwhich icould 

iinclude iimproving itheir iown iqualifications. iAt ithe isame itime, iit iis iimportant ifor 

istudents ito ibe imotivated ito isee ilearning iEnglish ias ia inecessity iin ithe icurrent 

idigital iage, iwhere icommunication ibetween icountries iis imade ieasier iby ithe iuse 

iof iEnglish. 

As ia iforeign ilanguage, iit iis inatural ifor istudents ito imake imistakes iwhen 

ispeaking. iAccording ito iYanto, iit ican ibe ichallenging ifor ibeginners iand 

iintermediate ilearners ito icommunicate ieffectively iin ianother ilanguage, 

iespecially iat ithe ibeginning iand iintermediate ilevels22. iThe ianalysis iof ithe 

iproblems ifaced iby istudents iin ithe iEnglish ilanguage ieducation idepartment 

irevealed ithat ithese iproblems iinclude ia ilack iof iappropriate ivocabulary, 

iinadequate igrammar imastery, iincorrect ipronunciation, ia ilack iof iexposure ito 

iEnglish ioutside iof iclass, ia ilack iof iconfidence, iand ia ilack iof idevelopment iin ithe 

iEnglish ispeaking icurriculum23. iAccording ito iNetty's iresearch, ithere iare ifour 

iproblems ifaced iby istudents iwhen iit icomes ito ispeaking. iThe ifirst iis iinhibition, 

iwhere istudents imay iworry iabout imaking imistakes, ireceiving icriticism ifrom 

iothers, ior ibeing ishy. iThe isecond iis ia ilack iof iideas, iwhich ican ilead ito istudents 

ibeing isilent iparticipants iin ispeaking iactivities idue ito ia ilack iof ivocabulary iand 

igrammar. iThe ithird iis ilow ior iuneven iparticipation iin ispeaking, iwith ionly ia ifew 

istudents iparticipating iwhile iothers iremain isilent. iThe ilast iproblem iis ithe 

iinfluence iof imother itongue iuse. 
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There iare itwo ifactors ithat ican iaffect ia istudent's ispeaking iability: iinternal 

iand iexternal ifactors. iInternal ifactors iinclude ithe istudent's imotivation ito ispeak, 

iwhile iexternal ifactors iinclude ithe iclassroom ienvironment iand iconditions24. 

iAccording ito iKristi, ithere iare itwo itypes iof ibarriers ito iteaching ispeaking iEnglish: 

iinternal iand iexternal ifactors. iInternal ifactors iinclude inative ilanguage, iage, 

iexposure, iinnate iphonetic iability, iidentity, ilanguage iego, iand imotivation ito 

ispeak iEnglish iwell. iExternal ifactors iinclude iteaching ispeaking iEnglish iin ia 

ilarge iclass iand ilearners' iautonomy25. iThe istudents iin ithis istudy ireported ithat 

ithey idid inot ihave ienough itime ito ipractice iEnglish. iThey ionly ihad ia ifew 

iopportunities ito ilearn iEnglish iin iclass iand ilimited itime ito ipractice ioutside iof 

iclass, iwhich imade iit idifficult ifor ithem ito iuse iEnglish. iAs istated iby iHetrakul iand 

iFauzi, istudents itend ito iuse iEnglish imore ifrequently iinside ithe iclass iand iless 

ifrequently ioutside ithe iclass26. 

Internal ifactors isuch ias ipersonality ican iaffect ian iindividual's iability ito 

ispeak. iAccording ito iCahyani, ithere iis ia icorrelation ibetween ipersonality itype 

i(extroverted ior iintroverted) iand ispeaking iskills. iPersonality irefers ito ithe iunique 

iqualities iof ian iindividual's ibehavior ithat iallow ithem ito iadjust ito itheir 

ienvironment. iStudents iwho ido inot ihave istrong ipersonalities imay ibe iweaker, 

imore ieasily iinfluenced, iindecisive, iand iless iconfident, iwhich ican ihave ia 

inegative iimpact ion itheir idevelopment. iTherefore, iit iis iimportant ifor iteachers ito 

irecognize ithe ipersonality itypes iof itheir istudents iin iorder ito ifacilitate ia ismooth 

ilearning iprocess27. 

Nana iidentifies itwo ipersonality itypes: iextroverted iand iintroverted. 

iSomeone iwho iis iextroverted itends ito iprioritize ithe iinterests iof itheir ienvironment 

iover itheir iown iinterests iand itends ito ibe imore iopen. iOn ithe iother ihand, isomeone 
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iwho iis iintroverted itends ito ibe imore ireserved iand ifocused ion itheir iown iinterests. 

iIt iis iimportant ito iunderstand iand ilearn iabout ipersonality ibecause iit iis iclosely 

irelated ito ihow ian iindividual iis iaccepted iby itheir isocial ienvironment. 

iAdditionally, iunderstanding ipersonality ican ihelp ius iknow iour iown ilearning 

imethods. iIn iparticular, ithose iwith iextroverted ipersonalities itend ito ienjoy 

ispeaking iand iprocessing ilanguage, iwhile iintroverts imay ibe imore ifocused ion 

itheir iown ithoughts iand iideals. iIntroverted istudents itend ito ibe iquiet iand imay 

iprefer ireading iin ithe iprocess iof ilanguage iacquisition. iIf ia iperson's ipersonality iis 

iin ialignment iwith ithe ipatterns iaccepted iby itheir icommunity, ithey iwill 

iexperience igood iacceptance. iHowever, iif ia iperson's ipersonality iis inot 

iappropriate ior igoes iagainst ithe ipatterns iaccepted iby itheir ienvironment, ithey 

imay ibe irejected iby itheir icommunity. iIf ithere iis ia ibalance ibetween ia iperson's 

ipersonality iand ithe ipersonality iaccepted iby itheir isocial ienvironment, ithere iwill 

ibe ino iissues. iHowever, iif ithere iis ia idiscrepancy ibetween ithe itwo, ithe iperson imay 

iseek ia isocial ienvironment ithat iis ia ibetter ifit ior imay itry ito imake iadjustments ito 

itheir isocial ienvironment28. 

Personality irefers ito ian iindividual's icharacter, ione iaspect iof iwhich iis itheir 

ipersonality itype. iZhang istates ithat ithere iare itwo imain ipersonality itypes: 

iextroverted iand iintroverted. iExtroverts itend ito ifocus ion ithe iouter iworld iof 

ipeople, ithings, iand iactivities iand iare ienergized iby iinteraction iwith iothers. iThey 

ienjoy italking, iparticipating, iorganizing, iand isocializing. iThey iare iaction-

oriented iand imay ibecome iimpatient iwith islow, itedious itasks ior icomplicated 

iprocedures. iThey ioften iprefer ito ifigure ithings iout iby italking ithrough ithem. 

iExtroverted istudents itend ito ilearn ibest iby italking iand iphysically iengaging iwith 

ithe ienvironment. iThey ido iwell iin iclassrooms ithat iallow itime ifor idiscussion, 

italking, ior iworking iwith ia igroup, iand imay ienjoy iactivities ithat iinvolve isome 

iphysical iactivity. iOn ithe iother ihand, iintroverts iare imore iintrospective iand itend 

ito ievaluate itheir iown ithoughts iand ifeelings. iThey ienjoy iplanning iand 

iorganization iand imay ibe imore ireserved iand icautious. iThey itend ito ilearn ibest 

ithrough iquiet, imental ireflection, iand imay iprefer ireading, ilectures, iand iwriting 

                                                           
28Nana iS. iSukmadinata, iLandasan iPsikologi iProses iPendidikan. i(Bandung: iRemaja iRosdakarya, 

i2004):145 
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iover ioral iwork. iThey ioften ienjoy iworking iindependently, iexcel iat iverbal 

ireasoning, iand ineed itime ifor iinternal iprocessing. iThey imay ienjoy ilistening ito 

iothers italk iabout ia itopic iwhile iprivately iprocessing ithe iinformation 

ithemselves.29.According ito iUzer, ipersonality ionly imakes ia ismall icontribution 

ito ihow iwell istudents ilearn. iExtroverted istudents itend ito ilearn ibest iby italking iand 

iphysically iengaging iwith itheir ienvironment, ias italking ihelps ithem iclarify itheir 

ithoughts. iOn ithe iother ihand, iintroverted istudents itend ito ilearn ibest iin iquiet 

isituations. iTherefore, iextroverted istudents, iwho itend ito ibe imore ioutgoing iand 

iactive, imay ibe ibetter iat imastering iEnglish ispeaking ithan iintroverted istudents, 

iwho itend ito ibe imore ireserved iand iquiet30. i 

According ito iAry iand iToyyibah, istudents ihave ia ivariety iof idifferent 

iabilities ito ispeak. iSome istudents imay ihave ivery igood iEnglish iproficiency, 

ispeak ifluently, iquickly iraise itheir ihands, iand ieagerly ianswer itheir iteachers' 

iquestions. iThey ihave igood ivocabulary imastery, ican ieasily iproduce igrammatical 

isentences, ior ican iread iEnglish itexts iwithout iany idifficulty. iOn ithe iother ihand, 

isome iother istudents iare ivery ireluctant ito ispeak iup, imostly ikeep isilent iduring 

iclass iactivities, inever ianswer iteachers' iquestions iaddressed ito ithe iclass, ior ineed 

ia ilong itime ito ianswer iteachers' iquestions ispecifically iaddressed ito ithem. 

iProducing ia isingle isentence iis ieven ia ibig iproblem ifor ithem31. iIn ithe ispeaking 

iclasses, ithe iteachers ishould iconsider ipriorities iof ierrors icorrections. iThis iis 

ibecause iwhen ithe icorrections iare iprovided ifor ithe ierrors iwhich ithe ilearners 

ithink iunnecessary ito ibe icorrected, ithe iFL ilearners imight inot ibenefit ifrom ierror 

icorrections. iRelying ion itheir ipreferences iof iwhich ierrors ishould ibe iprioritized iis 

iessential ito ibe itaken iinto iaccount ifor icorrections iare igiven ifor ithe isake iof ithe 

ilearner iTL iimprovement. iThe ilearners iargue ithat imispronunciation iis ithe ifirst 

                                                           
29

 iZhang, iY, i“The irole iof ipersonality iin isecond ilanguage iacquisition”, iAsian iSocial iScience i4,no.5, 

i(2008): i58-59, idoi: i10.5539/ass.v4n5p58 
30

 iYuspar iUzer, i“The iInfluence iof iStudents’ iPersonality iTypes ito iTheir iSpeaking iAchievement ion 

ithe iTenth iGrade iStudents iof ithe iState iSenior iHigh iSchool i6 iPalembang,” iANGLO-SAXON i8,no.2 

i(2017):261, idoi: ihttps://doi.org/10.33373/anglo.v8i2.1226 
31

 iAry iSetya iBudhi iNingrum i& iToyyibah, i“Evaluating iThe iEffectiveness iOf iIntensive iEnglish 

iCourse iIn iIslamic iHigher iEducation”, iJEELS i(Journal iof iEnglish iEducation iand iLinguistics 

iStudies) i9, ino.2 i(2022): i280. iDOI: i10.30762/jeels.v9i2.565 

http://dx.doi.org/10.5539/ass.v4n5p58
https://doi.org/10.33373/anglo.v8i2.1226
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ipriority ito ibe icorrected iin ispeaking iclasses. iThis iis ifollowed iby igrammatical 

ierrors iand ierrors iin ivocabulary ito ibe iconsidered32. i 

The iteacher iplays ian iimportant irole iin icorrecting ierrors imade iby istudents. 

iWhen ifeedback iis iprovided ito icorrect ierrors, iit iis icalled icorrective ifeedback. iSri 

iWahyuni istated ithat ifeedback igiven iby ia iteacher imakes ilearners imore iaware iof 

itheir istrengths iand iweaknesses iin ia ilearning icourse iso ithat iit iis iexpected ithat 

ithey ican iuse ithe istrengths ito iovercome ithe iweaknesses iby iunderstanding ithe 

ifeedback igiven33. iCorrective ior iformative ifeedback iis idefined ias i"information 

icommunicated ito ithe ilearner ithat iis iintended ito imodify itheir ithinking ior 

ibehavior ifor ithe ipurpose iof iimproving ilearning." iFor iexample, iin iresponse ito ian 

ialgebraic ierror iinvolving iorder iof ioperations, ia iteacher imay isay, i"Remember, ido 

ithe iparentheses ifirst." iWhile ithere iare iseveral iterms iused ito irefer ito ithis itype iof 

ifeedback iin iliterature, ithis ioverview iuses ithe iterm i"corrective ifeedback."34 

Ellis istated ithat ithere iare isix istrategies ithat ican ibe iused iby ithe iteacher iin 

igiving icorrection; ithose iare iexplicit icorrection, irecast, iclarification irequest, 

ielicitation, irepetition, iand iparalinguistic isignal35. iExplicit icorrection iis ia 

icorrection istrategy iin iwhich ithe icorrector iindicates ithat ian ierror ihas ibeen imade, 

iidentifies ithe ierror, iand iprovides ithe icorrect iform ior ianswer. iThis iis ia idirect iand 

iexplicit iway iof iproviding icorrective ifeedback, iand imay ibe ieffective iin ihelping 

ilearners iidentify iand icorrect itheir ierrors. iRecast iis ia icorrection istrategy iin iwhich 

ithe icorrector iincorporates ithe icontent iwords iof ithe ilearner's iincorrect iutterance 

iand ichanges iand icorrects ithe ierror iin isome iway i(e.g., iphonological, isyntactic, 

imorphological, ior ilexical). iRepetition iinvolves ithe icorrector irepeating ithe 

ilearner's iincorrect iutterance iwhile ihighlighting ithe ierror iwith iemphatic istress. 

iClarification irequests iinvolve ithe icorrector iindicating ithat ithey ihave inot 

iunderstood iwhat ithe ilearner isaid. iExplicit icorrection iinvolves ithe icorrector 

idirectly istating ithe icorrect iform ior iproviding ithe icorrect ianswer. iElicitation 

                                                           
32

 iHairus iSalikin, i“Correcting iErrors iIn iA iCommunicative iSpeaking iClasses”, iLingua iScientia i3, ino. 

i2 i(2011): i119. 
33

 iSri iWahyuni, i“The iEffect iof iDifferent iFeedback ion iWriting iQuality iof iCollege iStudents iwith 

iDifferent iCognitive iStyles”, iDINAMIKA iILMU i17, iNo.1 i(2017): i40, iDOI: i10.21093/di.v17i1.649 
34

 iValerie iJ. iShute, i“Focus ion iformative ifeedback,” iReview iof iEducational iResearch i78,no. i1 i(2008): 

i153, idoi:10.3102/0034654307313795 
35

 iRod iEllis, i“Corrective iFeedback iand iTeacher iDevelopment,” iL2 iJournal i1, i(2009): i9, idoi: i 

https://doi.org/10.5070/l2.v1i1.9054 
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iinvolves ithe icorrector irepeating ipart iof ithe ilearner's iincorrect iutterance ibut inot 

ithe ierroneous ipart, iusing irising iintonation ito isignal ifor ithe ilearner ito icomplete iit. 

iParalinguistic isignals iinvolve ithe icorrector iusing igestures ior ifacial iexpressions 

ito iindicate ithat ithe ilearner ihas imade ian ierror. iThese iare iall istrategies ithat 

iteachers ican iuse ito iprovide icorrective ifeedback ito itheir istudents. i 

Teachers ioften iprioritize icorrecting ioral ierrors ithat idisrupt icommunication 

iwhen iproviding icorrective ifeedback. iAnother icommonly iused istrategy iis ito 

ionly iaddress ierrors iin istructure, ivocabulary, ipronunciation, ior ispeech iacts ithat 

ihave ialready ibeen itaught iin iprevious ilessons. iThis iallows iteachers ito ifocus ion 

ireinforcing ipreviously ilearned ilanguage iskills iand iensuring ithat istudents iare 

iable ito iuse ithem ieffectively iin icommunication36. iMany istudies ihave ibeen 

iconducted ion ithe iuse iof icorrective ifeedback iin iEFL, iparticularly iin irelation ito 

ispeaking iperformance. iRista ifound ithat iimplementing icorrective ifeedback iwas 

ieffective iin iimproving iEFL istudents' ispeaking iperformance. iThis isuggests ithat 

icorrective ifeedback ican ibe ia iuseful itool ifor isupporting ilanguage ilearning iand 

iimproving ispeaking iskills37. iAdditionally, iNurmiati ifound ithat imost istudents 

ipreferred iexplicit icorrection ibecause ithey ibelieved iit iwas ihelpful ito iknow ithe 

ispecific ipart iof itheir ierror iand imade iit ieasier ito icorrect ithe ierror iin iorder ito iavoid 

imaking ithe isame imistake iin ithe ifuture. iThis isuggests ithat iexplicit icorrection 

imay ibe imore ieffective iin ihelping istudents iimprove itheir iperformance iand iavoid 

imaking isimilar ierrors iin ithe ifuture38. iThe istudents igenerally ihad ipositive 

iresponses ito ithe icorrective ifeedback igiven iby ithe iteacher, ifeeling ithat iit iwas 

ihelpful iand ithat ithey ilearned ia ilot ifrom iit. iThey ialso idid inot iresent ibeing 

icorrected iand iappreciated ithe iopportunity ito icorrect itheir ierrors. iHowever, ias 

iMuchsin ifound, inot iall istudents ifavored ievery itype iof icorrective ifeedback. iThis 

isuggests ithat iindividuals ihave itheir iown iunique iperceptions iof ifeedback iand 

                                                           
36Kathleen iBailey, i& iDavidinunan, iPractical iEnglish iLanguage iTeaching iSpeaking i(USA: 

iMcGraw-Hill, i2004): i173 
37

 iRista iAnandainingias, i”The iThe iEffectiveness iof iCorrective iFeedback iin iEFL iStudents’ iSpeaking 

iSkill: iThe iStudents’ iResponses,” iSistema: iJurnal iPendidikan i2,no. i1 i(2001): i52, idoi: i10.24903/ 

isjp.v2i1.721 
38Inurmiati, i“Teacher’s iCorrective iFeedback iStrategies ion iStudents’ iSpeaking iPerformance iand 

iStudents’ iPerception itoward iCorrective iFeedback”. iJurnal iPendidikan idan iPembelajaran 

iKhatulistiwa i6,no. i10 i(2017): i1, idoi: i10.26418/jppk.v6i10.22244 

https://doi.org/10.24903/sjp.v2i1.721
https://doi.org/10.24903/sjp.v2i1.721
http://dx.doi.org/10.26418/jppk.v6i10.22244
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imay irespond idifferently ito idifferent itypes iof ifeedback ior ithat ievery iperson ihas 

ihis ior iher iown iperception iof ithe ifeedback39. i 

Both iextroverted iand iintroverted istudents ihave istrengths iand ichallenges 

iwhen iit icomes ito ilanguage iacquisition. iExtroverts imay ihave ian iadvantage 

ibecause ithey iare imore ilikely ito iseek iout iopportunities ito icommunicate iwith 

iother iforeign ilanguage ispeakers. iOn ithe iother ihand, iintroverts imay ihave ifewer 

iopportunities ito iinteract idue ito itheir ipersonality itype. iExtroverted istudents itend 

ito ienjoy icommunicating ito iunderstand inew iinformation iand iideas, iworking iin 

igroups, itrying ithings ifirst, iand ithinking iafterward. iThey ilearn ibest iwhen ithey 

ican icollaborate iwith iothers iand ilearn iby idoing irather ithan iwatching ior ilistening 

ito iothers. iThey ican ialso idiscuss itheir iviews iwith iothers iif ithey iare ihaving itrouble 

icomprehending ithem. iIntroverted ilearners, ion ithe iother ihand, itend ito iprefer iself-

study, ilistening ito iothers ispeak, iand ithinking iabout iknowledge iin isolitude. iThey 

imay iprefer ito ithink iabout isomething ifirst iand ithen itry iit iout, ilisten, iobserve, 

iwrite, iand iread, iand itake itheir itime ito icomplete iassignments. iIntroverts ithrive iin 

icalm ienvironments iwith iplenty iof iopportunities ito ireflect, irestructure, iand 

irefine itheir iwork. iThey ioften imake iconnections ibetween itheir icoursework iand 

itheir iown iinterests.40. iAccording ito iZainuddin, ipersonality itype imay iimpact 

iwriting icompetence iin isecond ior iforeign ilanguage ilearning. iOne iaspect iof 

ipersonality ithat imay ibe iparticularly irelevant ifor iresearch iin ithis iarea iis ithe 

idifference ibetween iintroversion iand iextroversion. iIt iis iimportant ifor iteachers ito 

ifacilitate icommunication iand iprovide iequal iopportunities ifor iboth iintrovert iand 

iextrovert ilearners ito iparticipate iin iorder ito iensure ithat ithey ican ilearn iand iwork 

itogether ieffectively. iThis istudy ifocuses ion iexamining ithe irelationship ibetween 

iteacher icorrective ifeedback, ipersonality itraits i(introversion iand iextroversion), 

iand istudent iresponses41. iDyah iSari iand iEka iSaputri ithat istudents iwith iextrovert 

ipersonality ihave ibetter iways iin ispeaking ithan ithe iintrovert. iTheir icharacteristics 

ias iextrovert icontribute ia ipositive ieffect ion itheir ispeaking iability iin isome iways, 

ibetter ithan ithe iintrovert iones ido. iIn ishort, iextrovert istudents iare iin ifavor iin iterms 

                                                           
39

 iArief iMuhsin, i“The iEffectiveness iof iPositive iFeedback iin iTeaching iSpeaking iSkill”. iLINGUA 

iCULTURA i10,no. i1 i(2016): i25, idoi: i10.21512/lc.v10i1.873 
40

 iLoewen, iS., i& iReinders, iKey iConcepts iin iSecond iLanguage, i(Palgrave iMacmillan, i2007): i125 
41

 iZainuddin, i“The iImpact iOf iPersonality: iExtrovert iVs. iIintrovert iOn iThe iAbility iIn iSyntax iIn 

iEssay iWriting, i“Jurnal iStudies iin iEnglish iLanguage iand iEducation i3,no. i2 i(2016): i159 
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iof ispeaking42. iTeachers ican imake iinstruction imore ieffective iif ipersonality itraits 

ican ipredict iindividuals’ itendency iand ibeliefs itoward ireceiving iCF. 

The iresearcher iwill ido ithe istudy iat iSenior iHigh iSchool i7 iKediri ibecause iit iis 

ione iof ithe ifavorite ischools iin ithe icity. iIt iis ione iof ithe igolden itriangles iof ifavorite 

ischool iin iKediri. iThis ischool iis ilocated iin ithe ifavorite ischool iarea. iThe iinput 

istudents ihere iare ifrom ivarious ibackgrounds iof ieducation iand ialso ithe iprevious 

ischool iwith ivarious icharacteristics. iBased ion ithose ifacts, ithe ipurpose iof ithe 

istudy iis ito iinvestigate ithe icorrective ifeedback igiven iby iteachers iand ihow iit iis 

ireceived iby istudents iin iterms iof iimproving itheir ispeaking iperformance. iBy 

iexamining ithe ieffects iof idifferent itypes iof ifeedback iand istudents' iresponses ito 

ithem, ithis iresearch iaims ito iprovide iinsights iinto ieffective iteaching ipractices. i 

The ifindings iof ithis istudy imay ihelp iguide iteachers iin imaking itheir iCF imore 

ieffective iby isuggesting ithat iCF imay ineed ito ibe itailored ito ithe ipersonality iof ithe 

ilearner. iFor iexample, iteachers imay iinclude ia isimple ibrief ipersonality itest iduring 

ineeds iassessment, iand ibased ion ithe iresults iof ithis istudy, iavoid ifrequently 

icorrecting istudents iwho iscore ivery ilow ion iconscientiousness, iwhile 

iencouraging ihighly icompetitive istudents ito ibe imore iaware iof iCF iby imaking iit 

imore iexplicit. 

B. Research iproblem 

Based ion ithe ibackground iof ithe istudy, ithe iproblems iare iformulated ias 

ifollows: 

1. What itypes iof ioral icorrective ifeedback ithat iare iused iby ithe iteachers iin ithe 

ispeaking iclass? 

2. What iare ithe iextroverted istudents’ ipreferences ito ithe ifeedback igiven iby ithe 

iteacher? 

3. What iare ithe iintroverted istudents’ ipreferences ito ithe ifeedback igiven iby ithe 

iteacher? 

C. Objectives iof ithe istudy 

In iline iwith ithe iresearch iproblems, ithe iobjectives iof ithis istudy iare: 

                                                           
42

 iDyah iSari, iEka iSaputri, iExtrovert iand iintrovert istudents iin ispeaking iability iof iEnglish idepartment 

iat iIAIN iPalangka iRaya. iProceedings iof ithe i1st iINACELT i(International iConference ion iEnglish 

iLanguage iTeaching. i(State iIslamic iInstitute iPalangka iRaya: iIndonesia, i2017): i10 
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1. To ifind iout ithe itypes iof ioral icorrective ifeedback ithat iare iused iby ithe iteachers 

iin ithe ispeaking iclass 

2. To iinvestigate ithe iextroverted istudents’ ipreferences ito ithe ifeedback igiven 

iby ithe iteacher. 

3. To iinvestigate ithe iintroverted istudents’ ipreferences ito ithe ifeedback igiven iby 

ithe iteacher. 

D. Significances iof ithe istudy 

This iresearch ihas itwo ibenefits, ias ifollows: 

1. Theoretical iBenefits 

       The ibenefits iof ithis iresearch iare iexpected ito icontribute ito ithe 

iunderstanding iof ihow icorrective ifeedback ican ihelp iimprove istudents' 

ispeaking iskills iin iEnglish. iBy iproviding iinsights iinto ithe ieffects iof idifferent 

itypes iof ifeedback iand ihow istudents irespond ito ithem, ithis iresearch ican 

iinform iteaching ipractices iand ihelp iteachers imore ieffectively isupport itheir 

istudents' ilanguage idevelopment. 

2. Practical iBenefits 

       In ipractical iterms, ithe ibenefits iof ithis iresearch iare ito iprovide iteachers 

iwith ian iunderstanding iof icorrective ifeedback iin ispeaking, iand ito igive 

iinsight iinto istudents' iperspectives iwhen ireceiving icorrective ifeedback. iThis 

ican ihelp iteachers iadjust itheir istrategies iwhen iproviding ifeedback iin iorder ito 

ibe imore ieffective. iAdditionally, ithis iresearch imay ihelp istudents iunderstand 

ithe iimportance iof ireceiving icorrective ifeedback iand ihow ito ieffectively 

iincorporate iit iinto itheir ilanguage ilearning iprocess. 

E. Limitation 

This istudy ihas iseveral ilimitations, iincluding ithe iscope iof icorrective 

ifeedback igiven iby ithe iteacher ion ithe istudents' ispeaking iperformance, ias iwell ias 

ithe istudents' iperceptions iand iresponses ito ithe ifeedback. iThe istudy iwas 

iconducted iwith i12th igrade istudents iat iSenior iHigh iSchool i7 iKediri. 

F. Definition iof ikey iterms 

Researchers iexplain iseveral ioperational idefinitions iused iin ithe idiscussion 

iin iorder ito iprovide ian iunderstanding iof ithe iresearch ifocus, ithey iare: 
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1. Speaking 

Speaking iis ithe iprocess iof idelivering ian iidea iof isomeone ito iothers iorally 

ibetween itwo iactors, iit iis ia iprocess iof ibuilding iand isharing imeaning ithrough 

ithe iuse iof iverbal iand inon-verbal isymbols iin ia ivariety iof icontexts. 

2. Teaching iSpeaking 

Teaching ispeaking iis iteaching iabout ispeaking ilearning iwhich iis ia iprocess ito 

ihelp istudents iget iknowledge ifrom ithe ienvironment isystem iand iuseful ito 

iinform, ipersuade ithe iaim, iexpress ithe iidea, icommunicate, iand ias iinteract 

iwith ia ihuman ibeings iin idaily iactivities. i 

3. Corrective iFeedback 

Corrective ior iformative ifeedback iis ifeedback igiven iby ithe iteacher iwhich iis 

iaimed ito icorrect ithe istudent’s iwork ior iperformance. i 

4. Oral iCorrective iFeedback 

Oral iCorrective iFeedback irefers ito ia iteacher ior ipeer's iresponse ito ia ilearner's 

ierroneous iutterance. iTeachers ican ichoose ito icorrect ian ierror iimmediately 

iafter iit ioccurs ior imake ia inote iof ithe ierror iand idelay icorrection iuntil ilater.


