
CHAPTER II 

LITERATURE REVIEW 

 

In the previous chapter, the researcher has discussed about the research problems and 

its objectives. This chapter discusses about the theoretical frameworks underpinning this 

research. 

A. The Nature of Culture 

Culture has many definitions. One of the most popular definitions of culture is 

an idea, values, and beliefs which are used by communities of people as their 

characteristic.
1
 This definition is also supported by Cortazzi and Jin who define the 

term of culture as “The framework of assumptions, ideas, and beliefs that are used to 

interpret other people’s actions, words, and patterns of thinking” as cited in Shin, 

Eslami & Chon.
2
 Actually, culture is not only as the characteristic of community or 

organizations but also as an agent for next generations. This statement can be 

supported by Brown’s statement in The National Center for Cultural Competence who 

describes culture as an the combination of human behavior that includes thought, 

languages, practices, beliefs, values, customs, rituals, manners of interacting and 

roles, overspreads for next generations.
3
 The definition of Brown is like Kien Lee’s 

definition, as cited by Geneva Gay, also argues that culture is a set of socially 

transmitted and learned behavior patterns, beliefs, institutions, and all other products 

of human work and thought that characterize the functioning of a particular 

population, profession, organization or community.
4
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B. Cultural Content in EFL Materials 

Culture can be found in the textbook. One of the textbooks is an English 

textbook. In fact, culture and language cannot be separated easily. In other word, 

culture and language are indivisible. Besides that, culture and language are like two 

sides of coin. This section explains about the cultural content in the English textbook. 

Cultural content has three categories in EFL material which are called source culture, 

target culture, and international culture. This framework is like Cortazzi and Jin’s 

statement, as cited by Yasemn and Reyhan, is that EFL materials load three kinds of 

cultural content: 1. Source/L1 culture materials; 2. Target/L2 culture materials; and 3. 

International culture materials.
5
 Similarly, Brown proposes that there are three types 

of cultures in the contents of English language teaching. They are source cultures 

(learners’ cultures), target cultures (inner circle countries), and international target 

cultures (a mixture of inner and outer circle countries and learners’ cultures which is 

called blended cultures).
6
 Furthermore, The Brown’s argument is supported by 

Kaahru who highlights that the use of English in terms of inner, outer, and expanding 

circles to define different English varieties. So, It can determine that the kinds of 

culture has three categories, they are source culture (Indonesian culture), target 

culture (US & UK culture), and international culture (English speaking & non-English 

speaking country where English is as an international language). These three 

categories of culture show that the EFL textbook contains cultural information from 

various cultures.  

1. Source Culture 

EFL materials are contained source cultures which they present language 

learners’ own culture and are aimed to maintain the learners’ own identity. The 
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source culture materials are accommodating learners’ need to talk about their 

culture with visitors and helping learners’ to be more aware of their own cultural 

identity. 

 

Figure 2.1 Narrative Text Representing Source Culture
7
 

The text above contains source culture (Indonesia culture) indicated by 

some local names of figures, places, and cities, such us: Kecak dance, Jakarta, 

etc.  

The reason of using source culture is to help students and teachers knowing 

their own cultural identity. This is an important way to introduce their own 

culture to the other countries. 

2. Target Culture 

EFL materials which contain target cultures mean that they present the 

culture of native speakers’ countries of English such as the United Kingdom and 

the United States. The other words, target culture is a culture in any English 

speaking countries where English is spoken as a first language. The textbooks of 

this category are the most popular instruction materials in the EFL context. The 
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aim of the target culture materials usually is exposing learners to the cultural 

contexts of the target language. For instance: 

 

Figure 2.2 Cultural Tips Representing Target Culture
8
 

In this Cultural Notes section of a textbook, target culture is presented by an 

informative text about the American customs. In other examples, target culture 

materials also present British culture, such as: afternoon tea party, how to say 

time in British English, and such. 

3.  International Culture 

Third, EFL materials which contain international culture means that they 

involve the culture of English speaking countries or non-speaking English 

countries around the world where English is not used as a first language, such 

as: some European countries, some African countries, some Asian countries, 

China, Brazil, etc. International culture does not limit only in the USA or UK, 

but it can apply to other countries, like Singapore, Malaysia, French, Germany, 

so on. So, the researcher can say that the other countries of target culture are 

international culture. The aims of the international culture materials are raising 

learners’ intercultural awareness and making learners familiar with various 

socio-cultural contexts. 
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Figure 2.3 Descriptive Text Representing International Culture
9
 

In the above picture, international culture is represented by descriptive text 

about the habit of reading bed time stories to children in English speaking 

countries.  

C. Cultural Information 

The above mentioned types of culture (source culture, target culture, and 

international culture) are conveyed by so-called cultural information. According to 

Adaskou, Britten & Fahsi’s framework, this information takes some forms, such as: 1) 

informative texts, 2) texts presenting foreign attitudes and opinions, 3) dialogues 

about everyday life, 4) contextualized writing tasks, 5) idioms and collocations, 6) 

realia, 7) visual illustrations or sound recordings.
10

 

Informative text refers to a text which provides the readers with information 

about particular culture. In some textbooks, these informative texts are dedicated 

separated section to distinguish between the information and the learning activities. 

Then, texts presenting foreign attitudes and opinions refer to any texts which focus 

particularly on how people from different cultures see and react to certain issues. For 

instance, a cultural note about how Americans consider a gift giving as inappropriate 

in academic context. After that, dialogues about daily life refer to natural conversation 

among people. Subsequently, contextualized writing tasks refer to gap filling, 
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sentence writing, or dialogue completion which mentions some types of culture in it. 

Idioms which represent culture contain some words whose meaning is different from 

the written form. Later on, realia refers to real objects either in real or in picture which 

refer to particular culture, such as: email, post card, invitation, notice, etc. Lastly, 

sound recordings refer to audio like songs, recordings, podcasts, and such that 

represents particular culture. Below is the table of example of cultural information. 

Table 2.1 Cultural Information in EFL Materials 

No 

Cultural 

Information 

Illustrations 

1. Informative texts
11

 

 

2. 

Texts presenting 

foreign attitudes 

and opinions
12
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3. 

Dialogues about 

daily life
13

 

 

4. 

Contextualized 

writing tasks
14

 

 

5. 

Idioms and 

Collocations
15

  

 

6. Realia
16
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7. 

Visual 

illustrations
17

 

 

 

D. The Definition of EFL Textbook 

In a general way, many people only think that textbooks present materials 

which are used to teach and study. Textbooks as the printed form of instructional 

materials play a vital role in any English language teaching program.
18

 The researcher 

argues that the textbooks are as almost universal elements of teaching. Textbook is an 

effective instrument for the educational practice and it can represent values and senses 

for individuals and nations.
19

 On the other hand, textbooks are also commodities, 

political objects, and cultural representations. Therefore, textbooks are the site and 

result of struggles and compromise in order to determine how and by whom they will 

be produced, how and by whom the contests will be selected, how and to whom they 

will be distributed, and how teachers and students will use them. In the other words, 

textbooks are not only contained some materials but also cultures. Textbooks are also 

the main source of cultural knowledge in language teaching and learning. English 

language textbooks can be categorized depending on whether their cultural contents 

which reflect the source (L1 culture), the target culture (L2 culture), and international 

culture. EFL textbook is an effective agent to provide learners with necessary 
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knowledge, language skills and information about English speaking countries and 

preparing them for interaction with people from foreign countries and of different 

cultural background.
20

 

E. Previous Study 

The researcher finds out some researches which have a similarity with this 

study which they analyze the cultural content on EFL textbook. One of them is Dweik 

and Al-Sayyed’s study.
21

 They analyze the cultural content of Action Pack 12 series. 

In analyzing, they use a checklist which consists 12 items (history and politics, 

religion, food and drinks, education, ecology, economy, leisure time, music and arts, 

dress, literature and science, social behavior, family and male-female relationship). 

The results of the study shows that Action Pack 12 textbook loads the cultural content 

related to Arabic and international cultures where British culture is given the lowest 

percentage. 

In line with Dweik and Al-Sayyed’s study, Mehrnoosh, Ehya, and Reza
22

  also 

review the cultural content on the EFL textbook. They analyze three prominent EFL 

textbooks (American English Files, Top Notch, and Four Corners) which are 

dominantly used in Iran. Their study analyzes the types of culture (source culture, 

target culture, & international culture) by using Cortazzi and Jin’s framework. The 

result of their study shows that, in all three textbooks, little “c” is higher frequency 

than big “C”, the percentage of little “c” in Top Notch is more than other books and 

little “c” percentage in Four Corners is the least. 
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Al-Jadiry, Al Madanat & Dwein
23

 investigate the extent to which the cultural 

aspects are included in the Enterprise series textbook 4 and whether they match the 

learner’s objectives as illustrated in the Ministry of Education General Guidelines and 

Curricula in Jordan. To achieve the purpose of the study, the researchers develop a 

special nine-question checklist covering the objective domain as a research instrument 

bearing in mind international, regional and national evaluative criteria. The results 

show that the textbooks are rich with objectives that reveal aspects of the target 

cultures but lacking completely the aspects of the Arabic learners’ culture.  

Mahmood, Asghar and Hussain
24

 attempt to shed light on the cultural 

representation in ESL textbook by means of using Byram model. This model consists 

of the social identity, beliefs, behaviors, national history, socialization and life cycle, 

geography and stereotypes. The researchers choose Step Ahead 1 which is taught for 

sixth graders at Beacon House School System in Pakistan. Results prove that the EFL 

textbook does not present sufficient information about the target culture. It also 

reveals that the main focus of this textbook is non-native culture. Moreover, findings 

reveal that there is inadequate, insufficient intercultural harmony in this textbook and 

the least percentage is given to the source culture (Pakistani), which is likely to 

alienate the learners from their own culture. Additionally, results of the content 

analysis show that Step Ahead 1 represents the Singaporean culture. 
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