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CHAPTER I 

INTRODUCTION 

This chapter presents background of the study, problem of the study, 

objective of the study, significance of the study, hypothesis of study, scope and 

limitation, and definition of key terms. 

A. Background of the Study 

Writing as one of the productive skills takes a pivotal role in English 

Language Teaching (ELT) curriculum since it is considered a difficult subject 

by the students  (Rizqi, 2018). It is one of the skills of English to express and 

expand their thought related to things they have learned. The students often 

feel uncomfortable because they are required to write essays in the English 

language, whereas they are not native English. There are some differences 

between Bahasa and English on structural and grammatical terms and styles 

(Ariyanti, 2016). As a result, their writing product is not appropriate for 

English because the product is not only considering grammar and syntax, but 

also needs collaboration among intellectual, creative, and methodological 

process in writing product. 

In addition, writing as a complex skill which requires a series of steps 

and also strategies to facilitate the students such as generating ideas, matching 

them coherently, organizing them to write the first draft and revise several 

times, then rewriting until producing a final version (Balderaz & Cuamatzi, 

2018). In Indonesia, teachers tend to directly give a score, instead of 
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considering the important aspects of writing, through the process of giving 

feedback and chances to revise the first draft. Fareed, Ashraf, and Bilal 

(2016) argue that oftentimes writing is merely focused on grammar and 

syntax in writing English. As a result, it disregards the nature and importance 

of writing and influences its process. Properly, the writing process is 

conducted by doing several revisions or evaluations from self, peer, or teacher 

until students produce the final draft. 

Besides, Indonesian schools have large classes in which this condition 

brings the learning process to be ineffective (Ariyanti, 2016). She also stated 

that the process of writing such as rewriting, revising, and editing are very 

hard to be handled by the teachers, especially in large classes because the 

teacher should check and assess students’ essays individually. Moreover, the 

process of writing is impossibly conducted in one meeting, it should be 

conducted several times to attain a perfect product of writing and to make the 

students understand the materials as a whole.  

According to the latest curriculum in Indonesia, Kurikulum2013 

(K13), the students in senior high school are required to actively participate 

by using language spontaneously because the teacher is merely as a facilitator 

while students act as the subject of learning (Kemendikbud, 2017). Itmeizeh 

(2016) states that this change in teachers’ role helps students to be more 

confident and independent because it could reduce students’ dependence on 

teachers. He also argues that this dependency encourages the students to have 

responsibility for their duties that must be accomplished at a certain time. 
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Furthermore, Kurikulum 2013 requires teachers to use several 

approaches in teaching process such as genre-based approach, scientific 

approach, project-based approach, problem-solving approach, and portfolio-

based approach. However, "genre" becomes the most popular and hot issue in 

teaching English (Dirgeyasa, 2016) especially in producing writing. This 

approach is merely used to support the teacher to design a systematic lesson 

plan (Rusmawan, 2017), yet it still requires the other appropriate techniques 

to facilitate the learning process to get the highest score as one of the criteria 

of the success. 

To face facts such as difficulty and reality of teaching and learning 

writing especially in Indonesia, it is interesting to solve those problems and 

discover an appropriate technique to teach writing for Indonesian students. 

The available literature suggests that peer correction is an appropriate strategy 

to encourage students to be more active and bring on them less teacher-

dependent. In addition, Bijami, Kashef, and Nejad (2013) state that peer 

correction develops learner autonomy, critical thinking, and social interaction 

among the students. Li and Chen (2016) agree that peer correction is faster 

and saves more time because the teacher does not have to correct students one 

by one in-depth. 

Many prior studies highlighted that peer correction has been 

increasingly applied in second language writing classes because its process 

has been proved as an effective pedagogical tool to improve students’ writing 

skills (Kuyyogsuy, 2019). The first study used twenty students from the 
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second year of university aged 19-21 years old with its title“Impact of Peer 

Correction on Reducing English Language Students’ Mistakes in Their 

Written Essays in PAUC and Learners’ Attitudes towards This Technique” by 

Itmeizeh (2016) that students show positive attitudes while conducting peer 

correction and most of them enjoyed and interested in that technique. 

The second is a study from “Peer Assessment as a Tool of Raising 

Students’ Morale and Motivation: The Perceptions of the University of Fort 

Hare Social Work Students” by Kang’ethe (2017) that took students of 

University of Fort Hare. In his study, Kang’ethe (2017) has proved that 

classroom conducting peer assessment increases motivation, morale, and 

possible throughputs. The third is a study from “Peer Feedback on College 

Students’ Writing: Exploring the Relation Between Students’ Ability Match, 

Feedback Quality and Essay Performance” by Huisman, Saab, Driel, and 

Broek (2017) that took students of universities in the Netherlands have 

discovered that feedback quality and writing performance did not depend on 

and relate to students' ability or dyad composition. 

Then, Huisman, et. al (2017) continued their research in 2018 entitled 

“Peer Feedback on Academic Writing Undergraduate Students’ Peer 

Feedback Role, Peer Feedback Perceptions and Essay Performance” that 

explains both receiving and providing feedback extend to similar 

improvements of writing performance. The last study is “Promoting Peer 

Feedback in Developing Students’ English Writing Ability in L2 Writing 

Class” by Kuyyogsuy (2019) that discover significant progress among the 
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students which is appeared in their writing. He also finds out that critical 

thinking and independence are increased by working collaboratively.  

However, peer correction turns out a big challenge when it is applied 

in Indonesia whose students are EFL learners that rarely practicing English in 

their communication both in oral and written form. Although prior studies 

have been proved that peer correction is successfully conducted for 

undergraduate students in several countries, none of them has investigated the 

effectiveness of peer correction to students of senior high school especially 

EFL students of senior high school by applying the genre-based approach in 

their treatment. Therefore, this paper attempts to investigate peer correction 

by using a genre-based approach which is combined with peer correction. 

This combination was conducted in the classroom to teach students and 

analyze the effectiveness of peer correction. 

B. Problem of the Study 

According to the background of the study, the research problem is 

formulated as follows: "Is peer correction effective in improving students' 

writing ability in the first grade of MA Ma’arif NU Blitar?”.  

C. Objective of the Study 

Based on the research problem, the objective of the research is to 

investigate whether peer correction affects students' writing skill at the first 

grade of MA Ma’arif NU Blitar. 

 



6 
 

 
 

D. Significance of the Study 

Firstly, conducting this research influence the teacher to have the 

motivation to improve skills in choosing appropriate and variant learning 

strategies. Peer correction is expected to be used by the teacher as an 

alternative way of teaching writing. So, students are able to get better in 

writing. 

Secondly, usage of peer correction as an alternative technique in 

teaching recount text influence students to be active and minimalize feeling 

shy to ask the teacher because they could ask their friends and discuss their 

weaknesses. It is effective to improve their achievement in writing ability. 

Thirdly, it could add more information and reference to teach writing 

to the reader. It also helps readers to do similar techniques or consideration 

while using it in practice and teaching writing. 

Fourthly, the result of this research is expected to be beneficial for 

other researchers. It could be a preliminary source or information for other 

researchers who conduct similar research in different times and places. 

E. Hypothesis 

Based on the research problem, the hypothesis that could be 

formulated by the writer here is: 

1. H0: There is no significant difference between the students who are 

getting peer correction and the students who are doing self-correction. 
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2. H1: There is a significant difference between the students who are 

getting peer correction and the students who are doing self-correction. 

F. Scope and Limitation 

The scope of this research is related to students who use peer 

correction as a technique in the writing process especially within recount text 

to investigate its effectiveness. This research is limited to students at the first 

grade of MA Ma’arif NU. 

G. Definition of Key Terms 

To avoid misunderstanding, it is necessary to state the definition of 

key terms. The key terms are defined as follows: 

1. Peer correction is a technique to improve students' writing skill through 

giving evaluation or feedback which is conducted among students. This 

technique could encourage students to be active in order to apply student-

centered teaching English. The teacher is only a facilitator and guidance of 

the learning process. By doing this technique, students are expected to 

interact actively and independently.   

2. Writing skill is one of the English skills to produce writing that could be 

measured by the score of writing test based on some criteria given (scoring 

rubric).  


